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Abstract: This study investigates the effectiveness of multicultural group 

counseling integrated with the Youth Participatory Action Research (YPAR) 

approach in enhancing multicultural self-efficacy among Indonesian high school 

students. Using a mixed-methods method, nine students were selected through 

purposive sampling based on their willingness to participate, representation of 

cultural diversity, and absence of serious psychological concerns. They 

completed an eight-session YPAR-based group counseling intervention. 

Quantitative data were collected using the Multicultural Self-Efficacy Scale–

High School Version (MSES–HS) and analyzed using descriptive statistics, the 

Wilcoxon signed-rank test, and effect size calculations. The results revealed a 

substantial increase in multicultural self-efficacy (ΔM = 88.78), representing 

approximately 49.8% of the total scale range, with all five dimensions—cultural 

knowledge, cultural values, cultural awareness, communication, and 

flexibility—showing significant improvement (p < .01; r = .89). Qualitative data 

derived from reflection journals, focus group discussions, and facilitator 

observations indicated enhanced intercultural empathy, increased 

communication confidence, and a shift from passive tolerance to proactive 

engagement. These findings align with Bandura’s self-efficacy and social 

learning theories and Corey’s group counseling framework, which emphasize 

experiential learning, peer modeling, and reflective dialogue. The integration of 

YPAR into multicultural counseling not only demonstrated statistical 

effectiveness but also fostered agency, cultural identity development, and a 

more participatory school climate. This study offers a culturally responsive and 

scalable intervention model for inclusive education, particularly in multicultural 

contexts such as Indonesia. 
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Introduction  

Indonesia's rich cultural, ethnic, religious, and social diversity is reflected in its 

educational institutions, particularly secondary schools. This sociocultural complexity 

necessitates educational practices that go beyond academic achievement to foster students' 

social competence, critical awareness, and ability to navigate diversity. Schools, as 

microcosms of society, are key to cultivating intercultural understanding and resilience 

among adolescents. Within this context, multicultural self-efficacy students' belief in their 

capacity to interact and communicate effectively across cultures emerges as a crucial 
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construct for academic and psychosocial development in pluralistic societies (Bandura, 1977, 

1997; Lemon et al., 2025; Vandermorris et al., 2024). 

Youth Participatory Action Research (YPAR) provides a promising framework to 

enhance this construct by engaging students as co-researchers in investigating social issues 

within their school context. This participatory process fosters critical inquiry, reflection, and 

action, equipping students with skills for constructive intercultural engagement and agency 

(Kornbluh, 2023; Rose et al., 2024). YPAR aligns with broader educational goals of inclusion 

and democratic participation, resonating with principles of social justice and empowerment 

(Salazar et al., 2024). 

Despite advancements in multicultural education, counseling practices in Indonesian 

schools often remain didactic and standardized. Guidance sessions tend to emphasize slogans 

such as "Bhinneka Tunggal Ika" through pre-packaged modules, with limited responsiveness 

to local sociocultural dynamics (Haryadi, 2020). Studies indicate that such top-down 

approaches offer limited opportunities for students to critically reflect on real-life 

intercultural issues or develop meaningful self-efficacy in navigating them (Bunu, 2016; 

Yosef et al., 2023). 

Multicultural group counseling offers a potential avenue for developing these 

competencies, but is frequently constrained by scripted activities and counselor-dominated 

formats, limiting spontaneous dialogue and student agency (Corey, 2016; Yosef et al., 2022). 

Furthermore, many counselor trainees report low confidence in facilitating complex cultural 

discussions (Adiputra & Mujiyati, 2018), pointing to a gap between policy ideals and 

practical implementation. 

Recent research suggests that participatory, context-responsive models may better 

support the development of multicultural self-efficacy (Barorah & Daulay, 2023; Pradana et 

al., 2024). When students co-design interventions and engage in reflective dialogue, they 

report greater empathy, adaptability, and confidence in addressing bias (Agustin et al., 2025; 

Cook et al., 2020). These findings underscore the value of integrating YPAR into 

multicultural counseling to enhance student engagement and intercultural competence. 

However, empirical studies that systematically combine YPAR with multicultural 

group counseling in Indonesian secondary schools remain scarce. Addressing this gap 

requires intervention models that are both culturally grounded and practically feasible within 

existing educational systems (Levy et al., 2023). Therefore, this study aims to develop and 

evaluate a multicultural group counseling model based on YPAR to enhance multicultural 

self-efficacy among Indonesian high school students. The model positions students as active 

agents in identifying diversity-related challenges, designing group activities, and reflecting on 

outcomes. Employing a mixed-methods approach, this study offers a participatory and 

scalable alternative to conventional multicultural counseling practices. 

 

Research Method 

This study employed a two-stage, mixed-methods design to develop and evaluate a 

multicultural group counseling model grounded in the Youth Participatory Action Research 

(YPAR) framework. The first stage involved model development through iterative cycles of 

issue identification, planning, implementation, and reflection. The second stage assessed the 

model’s effectiveness using a quasi-experimental pre-test–post-test design without a control 

group, appropriate for capturing meaningful change in small-scale educational interventions 

(Smith et al., 2010). 

Research was conducted over four months in a culturally diverse urban public high 

school in Indonesia. The site was chosen for its representativeness of multicultural dynamics 
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in Indonesian educational contexts. Nine students were selected via purposive sampling, 

based on three criteria: (1) willingness to complete all intervention stages; (2) representation 

of ethnic, cultural, and socioeconomic diversity; and (3) absence of serious psychological 

conditions. Participant selection followed consultation with school counselors and teachers, 

in line with ethical considerations and group counseling standards (Corey, 2016; Creswell, 

2015; Rahim et al., 2025). 

In addition to student participants, the study involved pre-service counseling teachers 

as group facilitators. These facilitators were enrolled in a Professional Teacher Education 

Program (PPG) and conducted the sessions under supervision. The lead researcher designed 

the methodology, oversaw implementation, and analyzed outcomes, supported by school staff 

who ensured participation and provided contextual feedback. This multistakeholder approach 

emphasized the collaborative ethos central to participatory action research (Levy et al., 2023), 

and illustrated schematically in Figure 1. 

 
Figure 1. Multistakeholder Collaboration in Multicultural Group Counseling Based on YPAR 

Quantitative data were collected using the Multicultural Self-Efficacy Scale for High 

School Students (MSES-HS), adapted into Indonesian (Yosef et al., 2021). The instrument 

consisted of 36 items measuring five dimensions: cultural awareness, communication, 

cultural values, cultural knowledge, and flexibility, each scored on an 11-point Likert scale (0 

to 10). The scale demonstrated good validity and high internal consistency (Cronbach's alpha 

= 0.931). 

Qualitative data included student reflection journals, facilitator observations, and 

focus group discussions (FGDs). These data sources captured students’ evolving experiences 

and perceptions throughout the intervention. Data collection followed four procedural phases: 

(1) pre-test; (2) eight YPAR-based group counseling sessions; (3) post-test; and (4) reflection 

and evaluation. The overall sequence of activities is summarized in Figure 2. 

 

 
Figure 2. Stages of the Research Procedure 
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Each counseling session targeted specific dimensions of multicultural self-efficacy. 

Sessions 1 and 2 built foundational understanding and explored diversity issues. Sessions 3 to 

5 emphasized planning, data collection, and critical reflection to enhance adaptability and 

awareness. Sessions 6 to 8 focused on cultural identity, empathetic communication, 

dissemination, and integrated reflection to consolidate learning outcomes. 
Table 1. Overview of YPAR-based multicultural group counseling sessions 

Session Main Objective Dimension of 

Multicultural Self-

Efficacy 

Achievement Indicators 

1 Orientation, group 

contract, and introduction 

to diversity 

(General pre-

understanding, no 

dominant dimension) 

Participants show initial readiness 

to explore diversity 

2 Identification of diversity 

issues and setting of 

participatory research 

focus 

Cultural Knowledge, 

Cultural Values 

Participants can articulate their own 

and others' cultures; identify 

dominant cultural values within the 

group 

3 Planning data collection 

methods 

Cultural Knowledge, 

Flexibility 

Participants recognize multicultural 

practices; demonstrate readiness to 

adjust behavior according to context 

4 Participatory data 

collection 

Flexibility, 

Communication 

Participants demonstrate 

adaptability to group dynamics; 

express ideas verbally and non-

verbally in non-provocative ways 

5 Data analysis and critical 

reflection 

Cultural Values, 

Cultural Awareness 

Participants reflect on cultural 

values; show awareness of cultural 

influence on behavior 

6 Issue exploration, role 

play, identity 

strengthening, and 

empathetic communication 

Cultural Awareness, 

Communication, 

Flexibility 

Participants understand cultural 

bias; express ideas empathetically 

and constructively; show adaptation 

in intercultural interactions 

7 Dissemination of results 

(presentation, poster) 

Communication, 

Cultural Knowledge 

Participants communicate 

participatory results openly and 

appreciate diverse perspectives 

8 Evaluation, final reflection, 

post-test, and follow-up 

planning 

Integrated 

enhancement of all 

dimensions 

Participants demonstrate 

comprehensive improvement in 

cultural knowledge, 

communication, awareness, values, 

and flexibility 

Data analysis utilized both quantitative and qualitative techniques. The Wilcoxon 

Signed-Rank Test was applied to pre- and post-test scores to assess statistically significant 

changes in self-efficacy. Thematic analysis was used for qualitative data to identify recurring 

patterns and meanings across student reflections. Triangulation across instruments and 

stakeholders reinforced the validity of findings and offered a holistic account of student 

development. This methodological design combined rigorous measurement with participatory 

engagement, aligning with the study’s aim to evaluate both outcomes and processes of 

multicultural group counseling rooted in YPAR principles. 

 

Result and Discussion 

The intervention led to a significant improvement in students' multicultural self-

efficacy, with the average score rising by 88.78 points from pre-test to post-test. This 

increase, amounting to a 49.8% gain, reflects meaningful change across all five measured 



 

Jurnal Kependidikan:  
Jurnal Hasil Penelitian dan Kajian Kepustakaan  

di Bidang Pendidikan, Pengajaran dan Pembelajaran 
https://e-journal.undikma.ac.id/index.php/jurnalkependidikan/index 

  Vol. 11, No. 4 : December 2025 

                     E-ISSN: 2442-7667 

                            pp. 1562-1573 

     Email: jklppm@undikma.ac.id 

 

Copyright © 2025, The Author(s)  |1566 
 

dimensions. The improvement is statistically significant (p < .01) and supported by a very 

large effect size (r = .89), indicating strong practical significance. 

Dimensional analysis showed the highest gains in cultural awareness (+20.44), 

cultural values (+16.56), and flexibility (+13.78), with cultural knowledge and 

communication also improving notably. These results reflect the intervention's focus on 

critical reflection, cultural identity, and adaptive communication. The increased variance and 

standard deviation in post-test scores suggest individual variation, aligning with personal 

differences in engagement and reflection. 

Table 2. Descriptive Statistics and Dimensional Gains in Multicultural Self-Efficacy 

Dimension Mean Pre SD Pre Mean Post SD Post Δ Mean 

Cultural Awareness 30.56 3.32 51.00 7.00 +20.44 

Cultural Values 29.67 3.24 46.22 4.41 +16.56 

Flexibility 31.33 2.92 45.11 6.11 +13.78 

Cultural Knowledge 34.11 3.55 44.56 4.80 +10.45 

Communication 26.00 1.58 34.00 3.91 +8.00 

The Wilcoxon Signed-Rank Test showed consistent positive ranks with no ties or 

negative differences across all participants. All test results yielded Z values around -2.67 to -

2.69 and p < 0.01, confirming the statistical robustness of these improvements. 

Qualitative data were analyzed to complement the quantitative results and to capture 

students’ subjective experiences during the intervention. Reflection journals, facilitator 

observations, and focus group discussions (FGDs) were examined thematically to understand 

how the YPAR-based multicultural group counseling process shaped students’ awareness, 

attitudes, and skills from session to session. 

Five core themes emerged: (1) increased courage and empathetic communication; (2) 

strengthened awareness of cultural values and personal biases; (3) small mastery experiences 

that nurtured multicultural self-efficacy; (4) the emergence of peer support networks and 

collaboration with teachers; and (5) a shift from cognitive understanding to participatory 

action. One student noted, for example, “Now I’m more flexible if there’s a difference, I try to 

find common ground first,” illustrating growth at both attitudinal and behavioral levels. 
Table 3. Student Reflection Themes by Session in YPAR-Based Multicultural Group Counseling 

Session Activity Focus Main Student 

Reflection 

Themes 

Illustrative 

Quotes* 

Data 

Sources 

Direction for 

Next Session 

1 Learning contract, 

identity 

introduction & 

diversity mapping 

Students began 

feeling safe; 

awareness of 

diversity 

emerged; 

reflection on 

personal bias 

"I just realized my 

jokes might offend 

friends from 

different cultures." 

Reflection 

journals, 

facilitator 

notes 

Establish 

empathetic 

communicatio

n norms in 

Session 2 

2 Identifying cultural 

issues & exploring 

core values 

Clarification of 

personal/group 

values; empathy 

for differing 

perspectives 

"My family values 

politeness 

differently, but the 

goal is the same: 

mutual respect." 

Journals, 

group 

discussion 

Prepare cross-

cultural 

communicatio

n role-play in 

Session 3 

3 Cross-cultural 

communication 

role-play 

(misunderstanding 

& repair) 

Courage to 

express opinions; 

skills to 

avoid/repair 

misunderstanding 

"I used to stay 

silent during 

misunderstandings 

now I ask again for 

clarity." 

Observation, 

journals 

Strengthen 

active listening 

skills in 

Session 4 
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4 Analyzing 

microaggression 

experiences at 

school 

Identifying 

microaggression 

patterns; 

emotional 

validation; peer 

support needs 

"When called by 

stereotypes, I felt 

small I found out 

I’m not alone." 

Journals, 

mini FGD 

Plan 

class/school-

level 

preventive 

action in 

Session 5 

5 Participatory action 

design (YPAR): 

priority issues & 

goals 

Ownership of 

process emerged; 

collective 

motivation; 

success indicators 

defined 

"If the polite 

language campaign 

works, small 

conflicts might 

decrease." 

Action 

design notes, 

journals 

Finalize roles 

and 

implementatio

n schedule in 

Session 6 

6 Small action 

implementation & 

rapid reflection 

Cross-group 

collaboration; 

practical 

obstacles; 

importance of 

teacher support 

"When the teacher 

reinforced the rule, 

peers were more 

compliant." 

Mentor 

teacher 

observations

, journals 

Prepare 

sustainability 

and advocacy 

strategies for 

Session 7 

7 Advocacy & 

sharing learning 

(peer-to-peer) 

Increased public 

speaking efficacy; 

support networks 

formed; sense of 

school belonging 

"I felt confident 

presenting about 

culture because my 

team supported 

me." 

Journals, 

presentation 

recordings 

Develop 

individual and 

group follow-

up plans in 

Session 8 

8 Final reflection & 

impact evaluation 

Integration of 

insights, 

awareness, and 

flexibility; 

commitment to 

sustainable 

practice 

"Now I’m more 

flexible—if there’s 

a difference, I try to 

find common 

ground first." 

Final 

journals, 

FGD 

Document best 

practices for 

replication; 

plan for 

mentoring 

follow-up 

*Note: Quotes have been anonymized and edited slightly for clarity. 

Overall, the cross-session patterns summarized in Table 3 show progressive 

development in communication courage, cultural awareness, flexibility, and peer support. 

These qualitative findings are consistent with the quantitative evidence of significant gains 

across all dimensions of multicultural self-efficacy, indicating that the intervention fostered 

both deeper understanding and more adaptive intercultural behavior. 

Findings from both quantitative and qualitative analyses demonstrate that integrating 

YPAR with multicultural group counseling substantially enhanced students’ multicultural 

self-efficacy. The significant mean increase of 88.78 points with a very large effect size (r = 

.89) confirms that the intervention produced strong and meaningful improvement across all 

five dimensions of self-efficacy. These results align with research emphasizing that 

multicultural self-efficacy is fundamental to promoting inclusive school environments and 

equitable peer interactions (BALABA, 2023; Choompunuch et al., 2024). The strength of 

improvement across domains indicates that YPAR is more than an instructional technique; it 

functions as a participatory developmental process. Unlike traditional top‑down counseling, 

the collaborative nature of YPAR allowed students to articulate cultural experiences, clarify 

values, and practice communication strategies central to building multicultural competence. 

Cultural awareness showed the highest increase, followed by cultural values and 

flexibility. These patterns reflect a developmental shift from recognizing diversity to 

engaging with it constructively. Consistent with previous studies, critical reflection and 

guided dialogue foster deeper self-awareness and intercultural empathy (Purwandari et al., 
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2023; Ratu et al., 2022; Sylwia et al., 2024). Students not only understood cultural 

differences but began applying adaptive behaviors during interactions an essential marker of 

multicultural competence (Aydogan et al., 2024). The differentiated gains also highlight how 

students internalized shared norms through participatory learning. By collaboratively 

examining cultural issues, participants strengthened value-based decision-making and 

demonstrated increased confidence in navigating diversity. 

The YPAR structure positioning students as co-researchers significantly elevated their 

sense of agency. Every participant experienced an increase in self-efficacy, supporting 

literature showing that active involvement in inquiry strengthens cultural identity and 

confidence (Levy et al., 2023). Students’ participation in issue identification, data collection, 

and collaborative action planning enabled them to validate lived experiences and collectively 

develop solutions. This confirms that inclusive education is most effective when student 

voice is central rather than peripheral. The rise in standard deviation and variance indicates 

individual differences in growth trajectories. This heterogeneity affirms that multicultural 

self-efficacy is shaped by personal histories, levels of engagement, and contextual support, 

consistent with the idea that students’ cultural capital influences developmental outcomes 

(Salazar et al., 2024; Torres Rivera & Torres Fernández, 2025). 

Qualitative data revealed progressive growth in communication courage, recognition 

of cultural bias, mastery experiences, and peer support. Statements such as “Now I feel more 

confident talking with friends from other ethnic groups” illustrate transformation at both 

attitudinal and behavioral levels. These findings echo evidence that participatory approaches 

reduce intercultural anxiety and enhance resilience (BALABA, 2023; Sholeh et al., 2024). 

The gradual improvement across sessions suggests that the intervention worked cumulatively, 

with each activity reinforcing prior learning. 

The present study reinforces existing Southeast Asian findings on culturally 

responsive group counseling (Barorah & Daulay, 2023; Dwiarya & Suastini, 2023). By 

integrating YPAR into Indonesian schools, the intervention represents a novel 

methodological contribution that supports institutional inclusivity (Harun et al., 2024; 

Khofifah et al., 2023). The model’s adaptability and responsiveness position it as a catalyst 

for culturally grounded educational reform. 

Theoretically, the findings of this study can be explained through Bandura’s Self-

Efficacy and Social Learning Theory and Corey’s Group Counseling Theory. Bandura (1977, 

1997) argues that self-efficacy develops through mastery experiences, vicarious learning, and 

self-reflection. In this intervention, students engaged in repeated practice of communication, 

conflict repair, and interpreting cultural cues in authentic tasks, creating mastery experiences 

that correspond with improved communication and flexibility scores. Group discussions and 

role-plays enabled vicarious learning, as students observed peers model empathetic dialogue 

and bias recognition. Reflection journals and focus group discussions further promoted self-

reflection, requiring students to evaluate their own development. These mechanisms are 

consistent with the observed outcomes, namely increased confidence in intercultural 

communication, heightened awareness of bias, and more adaptive behavior in diverse 

interactions. 

Corey’s (2016) Group Counseling Theory complements this explanation by 

emphasizing group cohesion, interpersonal learning, and catharsis as key processes of 

change. The supportive group climate in this study fostered trust, allowing students to share 

sensitive cultural experiences and address stereotypes more openly, illustrating the role of 

cohesion. Interpersonal learning occurred as students listened to one another’s cultural 

narratives and practiced perspective-taking. Opportunities for emotional expression and 
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catharsis arose during reflective discussions about stereotyping and microaggressions. These 

processes align with qualitative findings of stronger peer support and greater willingness to 

address intercultural tension. Together, Bandura’s and Corey’s frameworks provide a 

coherent theoretical account linking the structure of the intervention to the behavioral and 

attitudinal changes observed. 

The findings highlight the need to strengthen teacher and counselor competencies in 

participatory and multicultural approaches. Research indicates that multicultural training 

enhances sensitivity and responsiveness (Aydogan et al., 2024; Perez et al., 2023), while 

supervision promotes accountability in inclusive practice (Chong et al., 2024; Sahu et al., 

2024). Sustainable implementation requires institutional support for ongoing professional 

development. 

Future research should explore the sustainability of multicultural self-efficacy through 

longitudinal designs (Krok-Schoen et al., 2024; Marandu & Mauki, 2023), expand samples to 

include students with special needs and other underrepresented groups to strengthen 

generalizability (Smith et al., 2023; Yang et al., 2023), and examine technology‑supported 

participatory counseling innovations (Begjani et al., 2024; Boerma et al., 2023). Integrating 

intersectional analyses of identity such as gender, socioeconomic status, and religion will also 

deepen understanding of how diverse backgrounds shape students’ developmental 

trajectories. 

Taken together, these future directions reinforce the broader significance of this study 

within global and regional scholarship. Multicultural self-efficacy remains a central construct 

in inclusive education (Fei et al., 2024; Kırcalı & Cesur, 2024), and the demonstrated 

effectiveness of YPAR‑based multicultural counseling highlights its potential as a scalable, 

context‑responsive model. The findings affirm that strengthening intercultural competence 

and student agency requires multi‑stakeholder collaboration among students, teachers, 

counselors, and schools, underscoring the role of participatory approaches in sustaining 

inclusive educational reform. 

 

Conclusion 

This study concludes that the main objective to assess the effectiveness of multicultural 

group counseling based on the Youth Participatory Action Research (YPAR) approach in 

enhancing students’ multicultural self-efficacy was successfully achieved. The hypothesis 

that student involvement as co-researchers would strengthen their multicultural efficacy was 

confirmed: students' confidence in their ability to interact, communicate, and adapt across 

cultures improved significantly across all measured dimensions. Substantively, the findings 

demonstrate that a participatory model can transform how students perceive diversity from a 

challenge into a valuable learning resource while simultaneously fostering a sense of 

belonging, cultural identity, and agency within the school environment. The scientific 

contribution of this study lies in the integration of YPAR into the multicultural group 

counseling context in Indonesia an innovation that enriches regional scholarship and offers a 

practical foundation for developing culturally responsive counseling services in secondary 

schools. 

 

Recommendation 

These recommendations prioritize practical, phased steps for teachers, counselors, and 

policymakers. 

Short-Term Priorities (Immediate Implementation) 
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1) Integrate key YPAR elements in existing guidance sessions. Use student-led issue 

identification, brief reflection journals, and small-group discussions on diversity to 

enhance student voice and multicultural self-efficacy. 

2) Monitor students’ multicultural experiences through short reflections. Written reflections 

on intercultural encounters help identify students needing support and inform classroom 

norms. 

3) Strengthen coordination between teachers and counselors. Joint follow-up on incidents 

involving stereotypes or group tensions ensures consistent reinforcement of multicultural 

learning. 

Medium-Term Priorities (1–3 Years) 

4) Provide ongoing multicultural training and supervision. Regular professional 

development and peer or mentor supervision build skills in participatory facilitation and 

multicultural sensitivity. 

5) Develop concise YPAR–multicultural counseling modules. Adapt the eight-session model 

into locally relevant modules with clear objectives and activities for repeated use. 

6) Use digital platforms to support reflection and collaboration. Online tools can facilitate 

student reflection, cross-class projects, and documentation of participatory actions. 

Long-Term Priorities (System-Level Development) 

7) Integrate participatory multicultural counseling into school policies. Embed the approach 

in guidance curricula, school development plans, and inclusive education policies. 

8) Conduct longitudinal and comparative research. Examine long-term changes in 

multicultural self-efficacy, use comparison groups where feasible, and test the model 

across diverse school contexts. 

9) Include diverse and underrepresented students. Larger, more heterogeneous samples, such 

as students with special needs and marginalized groups, will improve generalizability and 

inform adaptations. 

10) Address structural and measurement challenges. Tackle institutional constraints, 

facilitator variation, language anxiety, and cross-cultural measurement issues through 

policy support, capacity building, and instrument refinement. 

These prioritized recommendations are intended to make YPAR-based multicultural 

counseling both feasible in everyday practice and sustainable at the system level. 
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